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ABSTRACT ' » . . * 

. " If there is to be communication . and mutual assistance 

.bf^tween community colleges and universities;, three myths about . " 
commu'nity colleges need to be dispelled: that they teach almost 
nothing but basic or remedial English, tha^: no researcH is possible 
for' those university people who study community college English 
pTPograras or for community college instructors themselves, and that 
community college English- programs are primarily" oriented toward 
vocational/technical iiita^resti when they are not. remedial. B'ehihd the 
myths are varied, 'complex, and flexible community colleges^ The 
university Englisli department can , be responsible to the cpmmunity 
college English departmeit , by keeping the lines of communication 
open, by having *traini,ng and internship program3.for future community 
college English teachers,- by initiating an exchange^^ program for the 
faculties, and by of fering course work and ins^rvice workshops for 
community college instr uctors. The community college can assist the 
. university by sharing its expertise on how to help the "new student" 
who is. almost solely career oriented and how to cope with the problem 
of , moti vatiop for;. such new students. .(Tj/) 



* Beprbdactions-supplied by EDRS are the best that can be made * 

# from the' original document.' ; . * 



i 



KOUCATIONAWCLFARI , 'PERMISSION TO REPRODUCE THIS 

MATfONAL iNSTiTUTMr : MATERIAL HAS BEEN GRANTED BY 

COUCATIOM . ^ . 

; ' - TH.s oocuMENT HAS .»N Rt».«6. " RobeTtT R. Batallle 

' DUCCO ZXACTLV AS RECEIVED FROM 
THE PERSON OR ORGANiZATlOM ORIGIN* 

ATING IT POINTS OF VIEW OR OPINIONS - _i 

STATED 00 NOT NECESSARICV REPRE- ^ ' • ' • 

* SENT OFFICIAL NATIONAL INSTITUTE OF • ■ 

EDUCATION POSITION OR POLICY jO THE EDUCATIONAL RESOURCES 

o ■ ; . " . INFORMATION CENTER iERIC)." 



The University and the Coiwaunlty College: ••Responsibility 

as a Two-Way Street 

Robert ,R. Bataille 



This section Is devoted to the topic our responsibility to 

all writing teacher^. /One way for universities who^ purport to 'train • * ^ 

two-year college 'English teachers t6 be responsible to those, would- ^ , 

■ * %p 

be teachers is to make a committed ef fort to know the two-year, cpl- ' 
lege well. You cannot be responsible in a vacuum of ignor£aice. To • ♦ 

this end, I would like briefly to discuss, by way of noting some * - ' ■ ^ 

mytha about coTrnnunity colleges 'held by some denizens of four-year 
schools, what kinds of support a university English department might; 

provide for the two-year schools in its area and where the university 

■* ■ . ■ 

in turn might receive suppbrt from\the canmiunity college. 

If what we owe two-year college teachers first is a right under- 
standing of what they and. their institutions are, then one myth that ^ . 
needs adjustment is the one that: h61ds that community college English . 
departments teach , almost nothing but basic or ^remedial English. But 
in truth the variety and complexity o£, a "cqmmiintty college — I speak 

of the comprehensive college — are of ten surpriislng to those who are 

• ' ■ ' . ■ . ' ' ./"v . • ^ ■ . ■ ' 

unf«miliar 'with these schools. Two springs^go, Des Moines Area C.C. 

offered a number of^ different kinds of composition atid'reading 6ourses, 

^ * ■ ' ^ . . 'j> . - • 

' ' • A. * • - 

including^ remedial, self-paced instruction, development?al reading, 

college preparatory composition (emphasiz^ing pei;;suasive wri]t:ing |||id 

the term paper), study skills, business English, traditional and 

experimential lit^ierature cburses, 'and EFl^ to'gether with a number of 



sections of general education ^xomposltlon courses based on the 

narratlon-descrlptlon-expbsltion model. Of the more than forty-five 

sections that were offered^ only five of these could be readily .jcalled ^ 

remedial sections. 

Another myth has It that little 6r .no research la possible for, 

thbce university' people who study community college English programs 

-v- . • ' ' ■ , 

or for community college teachers themselves. While It Is undeniably 

\ ' ■ ' - ■ 

true that most community college lnstructors»^f ac^4 with a load of 

five courses, four of which are likely to be writing courses of some 

........... . j.:^ " * • , ■ % - 

kind, are hard*-pressed to find time for their own work, research work 

' i— ; ■ ' . .. ^ . ■ ' ^ - , ; ' 

Is possible. V. Let me Illustrate with a statistic and an^ example. In 
a recent article published in the. APE Bulletin j Frofessoj: Elizabeth 

Cowan noted thtit there are ovi^r 1,300 different occupational programs 

■ 1 ' ^ . 
t.df fared by this nation *s two-year -collages. If this figure is correct, 

then Jthe imp llcationsvf or research as well as for teaching are enormpus. 

Let me be conservative and assume that of those 1,300 programs writing 

skills a^e important in only twenty percent of them. Even so, that 

jwould mean 260 jilfferent;. kltids* of written communlcat;Lon problems and, 

yes, genres, wjtilch would undoubtedly many of them yleld worthwhile 

directions in fesea^ph and curriculum development, v , 

"""If vou are skeptical that we need to investigate very badly at 

least some o'f this writing that, unknown to us, might be required byj 

students in disciplines we have always taken. for granted or Ignored, 

I have one example that should suffiqe to convince you otherwise. 

graduate student at the University of Virginia who was teaching in a 



coni&i^ty ' college reported to roe upon a fascinating project . he was 
wprking on with liurses at .a hospital specializing in long-term care. 
He discovered, as he was teaching these nurses in class » that to his ^ 
surprise these nurses were* required to do an enonoous amount of innriting 
Most of this writing was done in an effort to provide doctors with a 
day-by-day ^ week-by-week detailed account of each patient's condition. 

These nurses were, in effect*, writing uiinibiographies of their patients 

• ' •'^ - . 

and the graduate student began to aid them in this work,. Among other 

. ■ / • ■ ► ■■• -A 

. things, he was attempting tb^deduce their implied hevrlstlc\and to ' , 
formulate the unstated conventions of the form. ^ 

The third and last myth I would like to deal with is the one that 
holds that community college English programs are primarily vo-tech 
oriented when they are not remedial. The reality is that -such orieh- 
tation differs drastically frpm college to college and is in no way 
universally txue. Iowa Valley Community College with caujpuses at 
Iowa Falls and Marshaltown, Iowa» is an example of a school with 
very little vo-tech English,. Iowa Falls enrolls 'bver 800 full-time 
students, two-thirds of, whom are liberal arts students; the advanced 
writing courses here are not in technical areas at all but are in 
creative writing. This school, incidentally, ran a poets series two . 
years ago, with poets such as Mona Van Duyn-Md^ary Gildner,| t^at 
was fart superior to most such series I have encountered in four-year 
schools. In addition, /^t both schools there- are honor courses which* 
wefe once better populated than they are now. The course has declined 
primarily because the same v^tudQfits vho would normally take -it are 

. c# / ■ . .V " ■ * ' ^ 
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' being competed for by the staters liberal^arts collages. > 

I ■ . ■ • ■ ■. 

- . Behin4j the- n^ths, then, is the reality that shows how varied - 

and complex and flexible community colleges are. The last term, 
flexible, is perhaps the keynote to understapding the community col- 
lege English department, 'fhese departments — indeed, the schools 
themselves — must be flexible: their survival depends, upon it. Often 
other departments ask the tomtounity college English department ^q__^ 
develop a course slanted toward that other department's majors, a 

phenomenon that is just beginning to occur in some four-year schools. ^ 

^ ^ ^ - ' . • • ■ 

' All this complexity vand flexibility, then, are ^what universities must 

. .. / 

keep in mind if, they are Jto be responsible in any meaningful and useful 
way to the^community college. * 

How, then, might the university /English department be^ re'sponsible • 
the community college English departments in its area? One way- 
would be to keep the lines of communications open. There should be 
at least one liaison person on any major university English department's 
staff \iftiose major, f miction is to communicate directly with community \ 

college departments on matters of mutual concern. This is particularly ^ 

f , ■ . ■ ■ . . ' . ■ - •■ 

trhe lf that univeu'^ityi as many universities now do, is supposed"^ 

. ^ ■ . h • 

offer training programs, partipularly designed for future community 

j college English teachers. ; , ' 

If such a training program exists, then an internship is abso- 

• lutely necessaxry, for prospective teachers need to come to know their 

future environments at /irst hand. In addition, a mutual"^ feaming 

. situation ean be extablished if the university can initiate an exchange 

r'- -: ■ ■ ^' ' ^ ■■ ' ■ ' ■ 



program between Its faculty and community college faculty < Such an 
exchange, although difficult to begin becauise of differing calendars, 
teaching loads^ and the like, might nevertheless prove to be mutually 



beaeficial for. reasons I wij.1 get to in a few minutes. 

Finally, university departments^ could offer course work and in^ 

.service workshops for community college instructors in those areas the 
community college reqiTests and in which the university is likely to 
possess experience and expertise. The wide area of applied linguistics 

-ia.one such example of where the university English department might 
aid the community college* > I mean here applied linguistics in two 
important areas: composition and EFL. At Iowa State, where we have ^' 
a long history of EFL and over 1,200^ foreign students, who need varlouis 
kinds of English instruction, we some time ago sent but 9 questlon- 

'naire- designed to find out whether or not schools in the Iowa,. MlSspuri, 
and Nebraska region would be interested in workshops and short courses ' 

r • , ■ • . ■ ' 
* ■ » , ' • . ■' 

aimed at solving the. variety of ' problems created by EFL students and 
courses. The response was surprisingly positive, especially from com- * 
ininity. colleges which Were interested in workshops dealing with EFL - 
materials, testing a^d placement, and the^like. I cite this only as 
bne possible Cjxaiiqpl^ of where the university certainly can and should 
be responsible to writing teachers in "commun^^, colleges.' Such in- 
service efforts are more likely to prosper than tegular courses and 
are nSfri^practical than revamped .graduate programs because growth 
has ^slowed even 'in the dynamic urban community colleges and that/-fa<>t, 
combinedywlth Propbsition-13 centality^ means that fewer new staff 



are going to be hired In the future^ especially on a full-time 
basis. ^ . 

It Is also probable that >inany 'community college Instructors, \^o 

• • . ' ; ' - ■ ■■ . : J- 

were, like the rest of us, trained before linguistics came to be seen 

as a useful handfoalden to both the teaching and researching of compo7 . 

'. ■ , % i 

isltloji, have not hfd a great deal c^f training in that subject. Yet, 

., ' - • . ' » - * • • . ■ . ' ■ 

as I found out last y^r during a study I conducted of Iowa's community 

college English departments, a number of Instructors woul4 have liked ' 

to have had such training in linguistics as it relates tb^ composition. 

Here again might be a chance for the juniversity to be re^onsible 

' ' ' ■ ^ * ■ ■ ' ' ■ \ ' "■ / * 

to^the conmnmlty college' by running short courses^vwQrkshops,* 6? wha£- 

ever thiat would deal ^ with such matte7.;p.as tagmemic heutistics and the 

use of error analysis -for aiding native speakers. Then jthere ,is 

soclolingulstlcs, which has given us an appreciation of the various 

styles, from Intio^te to academic, which has shown ys when to use 

these varieties, and which has made us aware of the imf^ortance of 

understanding dialectal vavletl^s as Vfell • Because they • have to . 

deal' with a morje ^diverse audience than many .four-year Instructor's, 

Conmunlty college teacheirs may in fact find soclollngulstlcal know- 

. 

ledge more useful than their four-v^a^ school peer's do. • 



Universities could also fre responsible by sharing the latest 
. • • '•'<>.# •• ' ■ ■ ' 

research results in rhetoric, lnfo1^matlon theory, and technipal and 

' ■ ' ^' ■: • . ' . . * • .' ■ ' 

budiness writing, but I want to conclude by recurring to something 

;I'sald a, minute or t}io ago. -^stated that a mutual learning situa- 

tibn might be/developed" ±f the university ^ind the coiftmunlty college 



can establish some sort of faculty exchange* What; I. meant to get 
• ^ / * 

at is that tmiversities themselves, especially university English. 

teacher^,' have something to learn from community colleges. liHiat • 
they might learn particularly is how to deal with what hais been 
called, since the 1971 pub^lic^tion of Pairicia Cross's Beyond the 
Open Door , the "new stup^ent." This is the jst^dent Vho, before the ^ 
egalitarianism /of the 60s, probably would never have attended college, 

the student whom Cross calls "career-oriented to the point of being . 

2 • ' ■ ' ^ . 

aiiti-intellectual*" > 

. ^ ' ^ . ' • \ ^ 

That the two-year college has had to deal with this student and 

c 

■ • ) 

is doing so with at least some succes's is attested to by a recen^ 
collection of essays edited 'by Walker Gibson, New Students in Two- . 

■ " ' ■■■■■ ; ' / 

Year bolleges . (And I say 'this despite the fact that two kinds of 
those newer student^ are not mentioneci-- mature women and senior citl- 
zens.) But of course^ the new student is ^appearing .now in the four- 
year college £|nji university and is doing so in sufficient numbers tb 
catise the establishment of' remedial ej^forts In writing and reading, \ 
theere:^ansion of* study skills courses, and the swelling of reading 

and v^i ting clinics or centers. . t 

, .' "■ • « 

And it is just because the cdnsnunity college has had to adapt 



itself to such audiences (remember the term, flexibility) that it 
may very well hayi^ something to teach the university » about how to ... 
cope with the "new "sJ^Swit *''^ TSis ^Sa^ in com- 

muiiity colleges self "-paced, workshop courses modeled on the Garrison 
me€hod or other varieties like that developed at Northern Iowa 



Maries telle Brown^.-.^TE' has also producedT the wtiting and reading . 
lfit^>oxatories whose efforts are coordinated with each other at 
Ellsworth Commuiiity College in Iowa Falls^^ And, it has produced the 
writing workshop at Muscatin5, Community College where; the director 
already has her "new students" working. wi^h/basic EFL materials 
adapted to* the needs of 'the native speaker of English . 

Of course the biggest problem with the new student for. many 
community cqlle^e instructors is the 'problem of motivation, parfic- ^ 
ularly in the English classroom. Frustrated and sometimes;' embittered 
by past experiences with English, such students are not at all inter- 
ested in being in ^he community college English instructor^ s^qlass to 
begin with. And it-is qu;^te pifobable that because the universities 
are. beginning^ more ^nd more, to attract such students in order to 
maintain enrollments, these four-'^ear schools will be. seeking to 
learn ^from the two-year scjhool how to cope with these* n/aw s^dents. 
When that time comes, we may learn that responsibility is- a two-way 
street^ thati in short , ^beiilg responsible means hot only teaching 

"v.^ . -* * , . •-' • • • 

the community, college English instructors but also learning from 
them as well. . ^ — . 



Robert Bataille* 

Iowa State University"* 

June 28, 1979 
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Door," p. 5, in New Students in Two-Year Coliieges , ed. Watlker 
Gibson '(Urbana^^ NOTE, 1979). 
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